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Abstract 
Teacher induction, retention, and attrition are issues that all British Columbia school 
districts encounter. As a rural district, School District #92-Nisga'a faces these challenges 
in a more rapid and steady rate than urban districts. In this research project, an 
induction handbook for new teachers entering School District #92-Nisga'a has been 
created as one way to support new teachers entering the district. Two main purposes 
are highlighted within the induction of teachers to School District #92-Nisga'a: {1) to 
create a central location for teachers to access information regarding teaching and 
learning within the district; and {2) to give a general overview of Nisga'a language, 
culture, and communities. 
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CHAPTER ONE 
INTRODUCTION 
Teacher induction is an important part of a beginning teacher's career. This 
process includes becoming familiar with the professional protocol and processes 
involved in teaching within the district. Creating connections with the student 
population, as well as the communities that surround the school, are also important 
parts of teacher induction. An induction handbook for new teachers to School District 
#92-Nisga'a a will create a connection among the teacher, the school(s) and the 
community prior to a teacher entering the district, thus minimizing the pressure for a 
teacher to develop, understand and create connection on her/his own. 
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This research project consists of an induction handbook created for teachers and 
administrators new to School District #92-Nisga'a. Centered in New Aiyansh -in the Nass 
Valley in northern British Columbia, 100 kilometres north of Terrace, BC- the district is 
a unique, publicly-funded First Nations run school district. The district services four 
Nisga'a communities and one non-Nisga'a/non-First Nations community. Surrounded by 
mountains and lava beds, blessed with the youngest Canadian volcano, communities in 
the Nass Valley are linked by the Nass River and boast an abundance of resources. The 
Nass Valley is certainly an area rich with possibilities to discover and explore personally, 
professionally and educationally. 
Created in 1975 and opening its doors to students in 1976, School District #92-
Nisga'a celebrated its 33rd anniversary on November 1, 2008. Currently, there are three 
elementary schools: one in Gingolx (formerly Kincolith), one in Lax Galts'ap (formerly 
Greenville), and one in Gitwinksihlkw (formerly Canyon City); and an elementary-
secondary school in New Aiyansh. There are approximately 500 students in total within 
all four schools, approximately 160 of whom are high school students. 
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The Nass Valley is fairly isolated which does not contain the amenities enjoyed in 
a more urban centre. These factors affect the issues of teacher and administrator 
recruitment and retention. While many teachers and administrators are drawn to the 
beauty and ruggedness of the Nass Valley, attrition tends to take place regularly, and 
teachers often leave within two years of beginning their employment in the district. 
In addition to rural challenges, teachers and administrators new to the district 
and the Nass Valley also face the puzzle of piecing together an unfamiliar culture with 
distinct communities. Nisga'a society contains a diverse array of customs and cultural 
practices. Providing an outsider with this information would assist with her/his 
transition into the community. 
It is with this idea in mind (of inducting new teachers and administrators to the 
Nisga'a School District and the Nass Valley) that this handbook has been developed. 
Within this handbook there are several informative pieces regarding Nisga'a culture, 
language, society, and community functions that will highlight areas that may be of 
interest to new teachers to School District #92-Nisga'a. 
CHAPTER TWO 
LITERATURE REVIEW 
Leadership 
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This induction handbook was developed for a specific audience and appears to 
be the first that combines updated information on teaching in the Nisga'a district with 
teaching in British Columbia for new teachers. It was, therefore, necessary to review 
information about leadership in general. Whether it be in a school or business situation, 
leaders are required to make decisions and solve problems while maintaining day-to-day 
operations. When considering the development of an induction handbook, a closer look 
at causes and solutions to problems and succession planning were important aspects to 
consider during the development of an induction handbook because they set the 
foundation for many of the principles underlying the handbook's development. 
Senge {1990} argued that "today's problems come from yesterday's "solutions"" 
(p. 57}. He also pointed out that companies tend to give little thought to the solutions 
that have been implemented or used to attempt to solve the problems in the past. 
While it is not clear whether or not teacher induction is seen as a problem by 
administrators, a need for induction has been voiced by many individuals within my 
district, because, over the past years, the induction process has been treated as though 
it will just, somehow, happen. School District #92 used to provide orientation for new 
employees. However, since there has been little to no induction for new teachers within 
the district, it is difficult to comprehend what, if any, solutions have been applied in the 
past. 
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Sackney and Mitchell, {2005) highlighted that, "we [society] have been socialized 
to respect authority" and, that there is a "tendency for individuals in contemporary 
society to defer to authority" (p. 279). Thus, while there is a demand for administrators 
to confront the need for an induction program, it should not be assumed that they 
should develop, maintain, and refine an induction program in isolation. Teachers need 
to take proactive measures to become involved in the process or, even, initiate the 
development of such a program. Therefore, the development of an induction program 
should be a collaborative process that develops a comprehensive and effective district 
induction program. This induction handbook, that has been developed for use in the 
district, could be the beginning or basis of an introduction to a more formal induction 
program or, in the very least, to initiate a discussion for the needs within the district for 
teacher induction. 
Leadership is much more than an administrative role though. Goleman, Boyatzis 
and McKee, {2002) contended that, "top management needs to demonstrate that 
commitment comes from the top" (p. 227). As teacher induction is necessary to prepare 
and, hopefully, retain teachers in the district, senior administration must acknowledge 
and demonstrate that it is a goal that the district supports. Therefore, the Board of 
School Trustees, superintendent, director of instruction, and school administrators 
should demonstrate support for the program on an individual basis and collectively by 
reflecting their support in policy, vision, or mission statements. Thus, a successful and 
comprehensive induction program would be one that is seen as directly linked to and 
prominent in school district growth plans. 
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Authority and leadership are not necessarily synonymous which is apparent from 
the previously-mentioned authors. While senior administration and the Board of School 
Trustees play a more direct role in setting district and school goals, in the schools, it is 
teachers and school administrators at the ground level implementing, evaluating, and 
adapting through the initial processes. For example, the principal within each of the 
schools is responsible for inducting, assisting, and evaluating new teachers. Seasoned 
teachers are also responsible for assisting new teachers in becoming acquainted with 
the school, its surroundings and available resources. While teacher induction has not 
been a formal goal of the district, it seems natural that, as administrators and teachers 
both play leadership roles in the capacity of induction, they should and need to take 
those roles seriously and develop a formal induction program. 
In discussing problems experienced in business companies, Senge {1990) 
explained that, "cause and effect are not closely related in time and space" (p. 63). 
When a problem is identified, a leader may assume that the root of the problem is the 
result of those most connected to where the problem was detected. For example, if a 
company's product sales are down, a manager may look to the training or retraining of 
salespersons to improve the sales pitch rather than analyzing the marketing of the 
product. When dealing with teacher induction, concern about teacher attrition may 
cause administrators to look for remedies for possible solutions. Administrators may 
suggest that a monetary incentive program be put in place to entice retention of 
teachers. While monetary incentives may work in the immediate sense, it is certainly 
not a solution that addresses other issues that affect attrition and retention of teachers. 
Hargreaves and Fink (2006} discussed how successful companies manage their 
leadership roles and plan for succession into those leadership roles. Companies are 
stronger, they contend, when leaders are groomed for leadership positions. Employees 
are sought within the company, itself, to be prepared and trained to take over 
leadership roles. Insiders, they argue, are better equipped to know what has been done 
in order to achieve success and to have an appreciation for what still needs to be done. 
Taking this into consideration, those in senior administrative roles within the schools 
and district could be trained to groom potential leaders in order to foster growth and 
smooth transitions when senior administrators leave or retire. 
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Hargreaves and Fink (2006}, in particular, were examined for information 
regarding the ways in which leaders and administrators can be trained to seek out 
employees who can or should be groomed for leadership positions. Additional 
information about taking responsibility and ownership of the induction process, in this 
case, was reviewed to highlight the need for all teachers and administrators to take part 
in and share the initiative for teacher induction. Quite often "outside" administrators 
are hired rather than current leaders within the district who could be trained, groomed 
and ready to step into administrator roles. When "outside" people enter the district 
time has to be spent becoming acquainted with district services and operations, as well 
as the communities that are serviced by the district. Teachers on the "inside," who have 
been in the district for a number of years, are not only familiar with the operations 
within the district, but are also mindful of initiatives that are succeeding as well as 
initiatives that need to be improved or changed. While not all teachers who assume 
leadership roles within a school are interested in administration, an experienced 
administrator and leader will be equipped to know the difference between those who 
aspire to take over administrative roles. 
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The examination of the information regarding leadership proved to be valuable 
for this project because of the perspectives on problems, causes, and solutions. Since 
teacher recruitment, retention, and attrition are real and current issues within all 
districts, it is necessary to look at how teacher induction has been approached in the 
past and what challenges were faced, as well as how those challenges were overcome. If 
there is a formal program, then the processes and components of the program need to 
be evaluated to determine the success and areas that need improvements. It is 
understood that an induction handbook may not solve the problems of recruitment, 
retention, and attrition by itself. It may, however, be one piece that could lead to a 
formal induction program or succession plan. 
An induction handbook could be the beginning of this succession plan where 
leadership roles are planned out, prepared for, and reflected upon with all teachers in 
the district by giving new teachers essential information about the operation of the 
district, support, and guidance through their first teaching years and then, developing 
leadership capacities that will allow a smooth transition into administrative or similar 
roles. 
Induction Programs 
Induction programs vary from school to school, district to district, and country to 
country. These programs attempt to align the needs of new teachers, the needs of the 
students and the goals of the district. Some programs are offered as professional 
development for all staff and happen throughout the year. Additionally, some are 
evaluated and reflected upon to determine the effectiveness of the program and to 
determine where improvements need to be made. 
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Several key articles and reports offered information about teacher induction 
programs and induction to learning communities (Ingersoll & Smith, 2004; NCAF, 2005, 
NSDC, 2003}. According to Eaken, DuFour, and DuFour (2002}, professional learning 
communities are significantly different from traditional schools in their structure and 
"collaboration is embedded into every aspect of the school culture" (p. 3}. The authors 
contended that, in traditional schools teachers are isolated and in learning communities 
teachers work as collaborative teams. It is evident that if these collaborative teams in 
learning communities were responsible for teacher induction programs, all teachers, 
staff, and administrators would work together to plan and implement a program and 
would be accountable to and for the success of the program. 
The learning community articles were surveyed, but were not analyzed in detail 
because, based on the description by the aforementioned authors, the current 
environment in this district is not representative of learning communities. While school 
growth plans are developed as such with involvement from school staff, community 
members, and administration the majority of decisions about school operations, 
discipline policies, and scheduling are undertaken mostly by administration rather than 
a more cooperative approach with all interested parties involved in their development, 
implementation and modification of such programs. Moreover, after reviewing the 
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learning community articles, it was clear that induction programs in that type of school 
culture is structured and sustained over time. This type of program goes beyond the 
scope of the induction handbook for this project. The induction handbook must be seen 
as a starting point that may lead to the development of a thorough district-wide 
induction program that is developed in the future that aligns with school district goals, 
objectives, and student learning. 
Handbooks 
A few teacher induction handbooks and tables of contents were reviewed in 
order to determine what aspects and headers would fit, in general, within this 
handbook. Existing handbooks were helpful resources to study, and many were quickly 
perused (Abu Dhabi International School, 2009; Mason, 2003; Ontario Ministry of 
Education, 2008} because they were unique to their districts or schools. It made the 
selection of the main headings easier to tease out and select. The subtopics were also 
easier to develop once the major headings were selected. 
As most handbooks are, and need to be, school specific, it was noted that there 
was little to no inclusion of larger district-wide issues and related information. There 
were a few technology handbooks that were for district-wide use, but these were 
mainly troubleshooting and handy tips for teachers and staff using district technology 
programs. 
This handbook has been specifically developed for new teachers entering the 
district and, therefore, needed to have current and up-to-date information about 
teaching in this district and province. Each school in the district develops teacher 
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handbooks and student handbooks with school specific information that does not 
necessarily need to be reproduced for all teachers. It is helpful, though, for all teachers 
to know some general information about all schools. So the main difference between 
the two types of handbooks (school versus induction) is that the induction handbook 
has general information about the district and communities, and leaves the school 
specific information to be covered in the school produced handbook. 
In sum, each of these resources offered valuable information that guided the 
selection of headings, information, and use of resources for this handbook. Additionally, 
while editing and revising the handbook, this information proved to be useful in making 
decisions to delete, add, or revise sections or pieces of information. The overriding idea 
is that beginning teachers need support and information. In order to look for assistance 
or deal with situations that arise in the first few days or months, beginning teachers 
need the information that is useful for them, even if it is general or guidance to another 
resource. Furthermore, new teachers to this district need specific information regarding 
the cultural group and territory that they are entering. A useful and successful 
handbook or program would be sensitive to this need. New teachers, after reviewing 
the handbook and completing their first year of teaching in the district, may have 
additions and suggestions for the handbook to make it a more effective resource. 
CHAPTER THREE 
RESEARCH METHOD 
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Information and feedback have been collected regarding the information 
contained in the handbook, in consultation with a number of elders, new and current 
teachers, Nisga'a language teachers, and teachers who have left the district in the past 
few years, as well as with new and current administrators within the district. In 
addition, a portion of this handbook was presented at the 2009 district orientation day 
in the form of a PowerPoint presentation and any feedback was incorporated. 
Nisga'a culture, language, and information have been collected for 
informational purposes and have been reviewed with elders and community members 
in order to ensure that the information is accurate as well as acceptable. It is 
representative of an introductory or starting point for teachers to seek additional 
resource people and resources in order to learn more about Nisga'a culture and 
language. 
A few handbooks have been reviewed in order to determine which aspects of 
the handbooks would be useful or acceptable to use in this induction handbook. 
Information was obtained from the School District #92-Nisga'a website, requested from 
the superintendent, director of instruction, administrators, school secretaries, and the 
technology department to be included in the handbook. 
In addition, several websites have been reviewed and incorporated within the 
handbook. A brief description of the websites and their website addresses have been 
provided, so as not to duplicate information and to make effective use of websites. 
CHAPTER FOUR 
TEACHER INDUCTION HANDBOOK 
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This handbook was created to honour and acknowledge the historical concept of 
traditional Nisga'a educational philosophy, while highlighting current School District 
#92-Nisga'a operations. Information in the handbook will provide teachers with 
information about Nisga'a culture that is reflected in the local education of the students 
that attend the schools in the district. Information is given in a general context in the 
hope that it will spark the initial questions or starting points for new teachers to seek 
connections and supplementary information from the Nisga'a leaders and community 
members directly. 
Headings that are representative of the district, itself, provide the framework for 
the handbook. Driving Force is about the history of the district. Cornerstones of the 
District develops the mandate from both the province of British Columbia and Nisga'a 
Lisims Government. Guiding Light outlines the inclusion and education of students in 
Nisga'a language and culture. Finally, Innovative Ideas will, eventually, describe how 
technology is a prime in itiative the district has undertaken to adapt to the changing 
times and needs of students in our technological era. 
One of the main features of the handbook is to provide new teachers with 
website links that navigates them directly to existing information so as not to duplicate 
information. In addition, users of the handbook can access and determine what 
information is relevant, practical, or worthwhile. 
School District #92-Nisga'a 
Teacher Induction 
Handbook 
February 2010 
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1. Driving Force - Historical Background 
The History of School District #92-Nisg_a'a 
Traditional Nisga1a Educational Philosophy 
The Nisga'a Nation has always had a strong foundational belief in education. It 
was, always has been and will continue to be a part of the Ayuukhl Nisga'a-
traditional Nisga'a law. 
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"Our own form of education was already in place and functioning before the first 
Westerner arrived in our midst. Everyone, according to Nisga'a law, has some 
potential to give to the Nisga'a Nation." (Nisga'a Tribal Council, 1993} 
It has always been a part of the Nisga'a belief system that each child and adult is 
an essential member of the functioning Nisga'a society. It is believed that each 
and every person is a valuable contributor to the larger Nisga'a society. Elders 
are valued for the knowledge of the Nisga'a language and culture. Children are 
seen and treated as precious gifts from the creator, K'amligiihahlhaahl (B. 
McKay, personal communication, September 28, 1995}. 
The role of paternal relatives, wilksilaks or wilksibaks, was vital to Nisga'a 
society. The father's side of the family (his mother, brothers, sisters, and his 
wilp/house) was, and still is today, responsible for a child from the days/he is 
born until the days/he dies (B. McKay, personal communication, September 12, 
1995}. 
It was, in the past, a part of the paternal relative's role to observe the child in 
various situations in order to recognize the talent that a child possessed. Once a 
talent was distinguished it was up to the paternal relatives to find ways for the 
child to hone and perfect skills in order to advance her or his knowledge in this 
area (B. McKay, personal communication, October 15, 1996). 
Another responsibility of the paternal relatives was that they were expected to 
ensure that the children learned the laws, beliefs and expectations of the Nisga'a 
Nations' society. For example, boys were taken at a young age by their uncles 
and trained in hunting, fishing and trapping methodologies. Girls were kept with 
her a unties, grandmothers, and mothers and versed in cooking, food preparation 
and preservation techniques and the making of clothing (H . Morven, personal 
communication, September 11, 2009}. 
Living in long houses, with extended families, also ensured that the entire family 
took part in the education of the children. Long houses were a place where not 
only everyday living took place, but also feasts. History, culture and language 
were passed from one generation to the next (B. McKay, personal 
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communication October 23, 1995; S. Morven, personal communication, January 
20, 1999). 
Residential Schools, Boarding Schools and Indian Day Schools 
As with many aboriginal peoples, First Nations and Indigenous societies around 
the world, the Nisga'a Nation was required to enrol their children in residential 
schools, boarding schools, and Indian day schools. 
Since it was unacceptable for children to speak their language, many adults 
today have lost their ability to speak Nisga'a. Also, many adults had to live with 
the fear of using their language and consequently chose not to speak Nisga'a. 
Now, our Nisga'a language is an endangered, and acquisition by younger children 
is paramount. 
Furthermore, children were prevented from participating in and learning about 
Nisga'a culture so, due to their attendance at residential and boarding schools, a 
great deal of the cultural dynamics were not acquired (B. McKay, personal 
communication, February 12, 1996). 
Nisga'a Language and Culture for our Children 
One of the driving forces behind the push for the Nisga'a Nation in striving to get 
local education for their children was the need for Nisga'a language and culture 
courses. In addition, it was essential to have students attending elementary and 
secondary school within the Nass Valley to make it possible for them to 
participate in everyday traditional Nisga'a customs. 
It was also a wish of the Nation that Nisga'a culture and language would be 
infused into the mainstream curriculum. In the words of the late Dr. Bert McKay, 
while speaking to new teachers in the district in the late 1970's at an orientation 
day, "Your job here is two-fold. You are to teach our children to have pride in 
their Nisga'a language and culture and give them an education that allows them 
to compete with any other child in the province!" (M. Takasaka, personal 
communication, May 3, 2004) 
This focus continues to be a major one within the district. Current curriculum 
and educational resources development have been undertaken to support 
language and culture at all levels in all classrooms. 
In order to support the traditional and contemporary education of children 
attending schools within the district, all educators and administrators are 
encouraged to attend cultural activities within the Nass Valley. There is a 
standing invitation to all employees to attend feasts and activities. 
Structure of School District #92-Nisga'a 
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School District 92 (Nisga'a) is a unique public school system with affiliations and 
responsibilities to both the Nisga'a Lisims Government (NLG) and the BC Ministry 
of Education, whereas most public schools are accountable only to the provincial 
ministry. Funding is received from both NLG and BC Ministry of Education. 
Additionally, the school district is also affiliated with organizations that support 
aboriginal education (Refer to Section 2 of this handbook for more information 
regarding First Nations Education Steering Committee and First Nations School 
Association) . 
"Unlike other public school districts, First Nations families comprise the majority 
of the population and communities and schools reflect the Nisga'a culture" 
(School District #92-Nisga'a 2009-10 Achievement Contract). 
Board of School Trustees 
The Board of School Trustees at School District #92-Nisga'a is representative of 
the four villages and the one non-Nisga'a community. There are five board 
members and each community elects one trustee every four years . 
Boards of School Trustees are responsible to make decisions about how best to 
meet the needs of the students within their district. The elected members 
support public education that is evident in the operation of their local system 
within the priorities, values, and expectations found in their achievement and 
accountability contracts and plans. 
Each elected trustee is responsible and accountable to her/his community as 
well as dedicated to improving student achievement. 
Monthly meetings, comprised of closed and open (to the public) sessions, take 
place at the Board Office in New Aiyansh as well as rotating in each of the local 
communities. 
More information about Trustees and School Boards can be found at: 
http://www.bcsta .org/whoWeAre/aboutTrustees 
Superintendent of Schools 
The Superintendent of Schools, under the direction of the Board of School 
Trustees, is responsible for the organizational structure and operation of all the 
schools within the district, including staffing and program offerings and 
operations. 
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The superintendent is responsible for ensuring that local policies and priorities are 
reflected in educational programs and programming. She/he is directly responsible 
for the allocation of funding within the district as well as being accountable for 
reporting on school district budgets and distribution of funding. 
In consultation with local communities, the Board of School Trustees and the 
Superintendent of Schools, vision and mission statements are created as well as 
accountability and achievement plans/contracts are developed and implemented. 
22 (1) A board must appoint a superintendent of schools for the school district who, under the 
general direction of the board, 
(A) Has general supervision and direction over the educational staff employed by the board of that 
school district, 
(B) is responsible 
I. To the board, for improvement of student achievement in that school district, 
II. For the general organization, administration, supervision and evaluation of all 
educational programs provided by the board, and 
Ill. For the operation of schools in the school district, 
IV. Must, on or before December 15 of a school year, prepare and submit to the board a 
report on student achievement in that district for the previous school year, and, 
V. Must perform other duties set out in the regulations. 
(2) A board may appoint one or more assistant superintendents of schools to perform those duties 
assigned by the superintendent of schools for that school district. 
(3) A superintendent of schools must promptly provide to a superintendent of 
achievement for the school district any information or report requested by the 
superintendent of achievement. 
from : www.bced .gov.bc.ca/legislation/schoollaw/revisedstatutescontents.pdf (Ministry of Education, 
2007i) 
Director of Instruction 
The Director of Instruction works closely with the superintendent and is a 
support person for administrators and teachers in the district. The Director of 
Instruction ensures that the vision of the district is linked to school growth plans 
and is directly responsible for student services, literacy, numeracy, and language 
and culture programs within the district. 
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Board Office Staff: 
Board Office staff are primarily responsible for day-to-day operations such as 
accounts payable and receivable, facilitating staff and community phone calls, 
faxes and electronic messages for the Board of School Trustees, Superintendent, 
Director of Instruction, teaching and maintenance staff. The board office is the 
primary meeting location for the Board of School Trustees monthly meetings. 
The student support services teacher and the itinerant elementary counsellor 
have offices at the board office. The support services teacher and itinerant 
elementary counsellor work with students and staff in all four schools in the 
district. 
Maintenance staff who are responsible for driving buses, general school 
maintenance and school district housing maintenance, under the direction of the 
Superintendent of Maintenance, are located at the School district maintenance 
yard on Tait, Avenue in New Aiyansh. The maintenance staff are also responsible 
for the physical safety of students, staff and the general public who use school 
district facilities. 
The school district office is located in New Aiyansh behind Nisga'a Elementary 
Secondary School {5000 Skat'iin Avenue). 
School District #92 telephone directories can be obtained from the school 
secretary and/or principal. 
District Office Staff: 
Superintendent of Schools, Keith Spencer 
Director of Instruction, Tina Jules 
Administrative Assistant, Sharlene Grandison 
Receptionist/Accounts Payable Clerk, Loretta Mercer 
Accounts Receivable Clerk, Diane Robinson 
Secretary-Treasurer, Bruce Matthews 
Teaching Staff: 
Student Support Services Teacher, Margie Waldie 
Elementary Itinerant Counsellor, Lara Bishop 
Maintenance Department: 
Superintendent of Maintenance, Calvin Morven 
Bus Driver/Maintenance, Earl Stephens 
Bus Driver/Maintenance, Earl Morven 
Bus Driver/Maintenance, Ernie Morven 
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Electrician, Wayne Nisyok 
School Administration and Staff 
Nisga'a Elementary-Secondary School (NESS) is located in New Aiyansh at 5000 
Skat'iin Avenue. There are six elementary teachers, one elementary Nisga'a 
teacher, fifteen secondary teachers (including a Nisga'a teacher), two 
secretaries, eight support staff, five janitorial staff members, and both a principal 
and a vice-principal. 
Nisga'a Elementary Secondary School has three departments and department 
head positions that are responsible for those departments. The departments 
include: Math/Science (Mrs. Doreen Adams), Humanities (Ms. Martha Swinn) 
and Nisga'a Language and Culture (including Nisga'a Language and Culture, Fine 
Arts and Applied Skills) (Ms. Charity Peal). Department heads are appointed by 
the administration and a term of up to two years. Their primary responsibilities 
include: (1) facilitating and supporting instructional leadership within the 
department including setting goals that align with school and district goals and 
(2) organizational duties in regard to attending and facilitating regular 
department head and department meetings and attending to the resource needs 
within the department. 
Gitwinksihlkw Elementary School (GES) is located in Gitwinksihlkw at 3000 Lisims 
Avenue. There are three teachers, one Nisga'a language teacher; two additional 
support staff members, one custodian, and one principal. In 2006-07, GES 
became a Fine Arts magnet school. Among the fine arts courses offered are art, 
music, drama, journalism, and 
Alvin A. McKay Elementary School (AAMES) is located in Greenville at 311 Church 
Street. There are four teachers, one Nisga'a Language teacher; three support 
staff, one janitor and one principal. 
Nathan Barton Elementary School (NBES) is located in Kincolith at 1310 
Volunteer Street. There are four teachers, one Nisga'a Language teacher; three 
support staff, one janitor, and one principal. 
Student Population 
"As of September 2008, there were 407 FTE [full time enrolling] students in K-
12" [kindergarten through grade 12] in School District #92-Nisga'a. (School 
District #92-Nisga'a 2009-10 Accountability Contract) 
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According to the BC Ministry of Education, the student population within School 
District #92-Nisga'a is 99.3% First Nations {BC Ministry of Education, 2007h). 
As per the School District #92-Nisga'a 2009-10 Accountability Contract, 
ninety-eight percent {98%) of students are First Nations, primarily 
Nisga'a; 60% of school district professional staff is Nisga'a or other First 
Nations; another 7% are married to Nisga'a or other First Nations. 
As of September 2008, there were 407 FTE students in Grades K-12 and 
48 FTE {71 headcount) adult students included in continuing education. 
School populations range from 38 students in the smallest elementary 
school to 272 in the combined elementary/secondary school located in 
the largest community [New Aiyansh]. Generally, there has been a steady 
decline in the number of elementary and secondary students from a total 
of 586 students in 1997 (p. 1) 
There is a 1.3% discrepancy between the Ministry of Education's report and that 
of the school district. Perhaps the small difference in student statistics can be 
attributed to the School District #92-Nisga'a Accountability Contract use of the 
2001 census for their statistics and the Ministry of Education information being 
based on those who self-identify as Aboriginal (First Nations: Status and Non-
status, Metis and Inuit) on September 30 of that school year. 
Philosophy 
Goals 
The educational philosophy of the district is inclusive of all aspects of the 
educational needs of a child including; intellectual, mental, physical and social-
emotional. A distinctive feature of the philosophy and mission statements of the 
district is the inclusion of Nisga'a language, culture and knowledge of the Nass 
Valley in addition to the aspirations listed previously. 
For a closer look at this philosophy, please visit Board of School Trustees on the 
School District #92 {2010b) website : www.nisgaa.bc.ca. 
Achievement Goals 
Goals and objectives of the district include, first and foremost, providing a 
quality of education comparable to other public schools in BC that provides 
students with intellectual development in critical and creative thinking. 
Furthermore, exposure and development for human and social skills as well as 
career development are major goals and objectives for students in the district. 
According to the 2009-10 School District #92-Nisga'a Achievement Contract, 
there are three main goals for the district: 
Goal1 : Increase the percentage of students who demonstrate 
understanding of Nisga'a culture, history, values, and traditions. 
Goal 2: Increase the percentage of students who meet or exceed 
expectations in reading, writing, and speaking in English and Nisga'a 
languages. 
Goal3: Increase the percentage of students in Grades 1-7 who meet or 
exceed expectations in mathematics. (p. 13) 
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Notably missing from the top three goals are the targets for goals under the 
umbrella of the sciences. The achievement contract and goals and objectives can 
be accessed at the school website under the heading Board of School Trustees. 
School Growth Plans 
School growth plans are a part of the Ministry of Education requirements that 
are to be developed in conjunction with School District School Planning Councils. 
These plans set out goals and objectives for individual schools that are reflective 
of student population and district objectives. 
An example part of the Nisga'a Elementary Secondary School growth plan for 
2009-10 is the Fine Arts and Applied Skills Department joined together to 
develop a survey course for grade eight students in order to expose students to 
the variety of fine arts and applied skills courses that are offered within the 
department so that when students enter grade nine they are better informed to 
make decisions regarding their elective course choices. 
School District #92 School Growth Plans can be accessed via the district website, 
www.nisgaa.bc.ca 
Rural District 
The Nass Valley is located approximately 100 kilometres from the nearest city 
centre of Terrace, BC. As a rural district, one that is fa irly isolated, and does not 
contain the amenities enjoyed in a more urban centre, this district faces the 
issues of teacher and administrator recruitment and retention in a much more 
complex context. 
In addition to being a rural district, teachers and administrators new to the 
district and Nass Valley face the challenge of an unfamiliar culture and distinct 
communities. 
Each community has a local health centre that is serviced by registered nurses 
and physicians. Dental services are available in New Aiyansh and schedules can 
be obtained from the health centre . 
A local RCMP detachment, Lisims Nass Valley, is located just outside of New 
Aiyansh and officers reside in each of the four Nisga'a communities. 
To facilitate a smooth entry into the district, teachers and administrators are 
encouraged to become familiar with traditions and culture by experiencing it 
first hand while attending community functions. (Refer to Section 3 of this 
handbook for additional information) 
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There are numerous local attractions and places of interest to explore within the 
Nass Valley. Auto-tour guides are available at the Nisga'a Lisims Government 
office in New Aiyansh for more information. 
Distances to Nass Valley Communities 
Terrace, BC to New Aiyansh, BC 
Terrace, BC to Gitwinksihlkw, BC 
Terrace, BC to Lax Galts'ap, BC 
Terrace, BC to Gingolx, BC 
99 km 
105 km 
135 km 
165 km 
Distances between Nass Valley Communities 
New Aiyansh to Nass Camp 11 km 
New Aiyansh to Gitwinksihlkw 10 km 
Gitwiksihlkw to Lax Galts'ap 39 km 
Lax Galts'ap to Gingolx 35 km 
Nass River Community Profiles 
Each community has its own infrastructure. Three communities have paved 
roads. Each community is accessible by vehicle with the most recent road being 
opened to Gingolx (Kincolith) a few years ago. There is no local cablevision and 
most people make use of satellite television. Local telephone and internet 
providers must be contacted in order to establish an account and service. Long 
distance fees are waived between the Nass Valley and Terrace as well as 
between La.2S_ §alts'ap and upper river communities and from Gingolx to La.2S_ 
§alts'ap. 
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In 2000, the landmark Nisga'a Treaty was enacted federally, provincially and the 
Nisga'a Tribal Council ceased to exist. The Nisga'a Lisims Government became 
the governing body of the Nisga'a Nation. The village band councils became 
Village Governments and representatives in each of the governing bodies, 
Nisga'a Lisims and Village Governments, are elected by Nisga'a citizens. 
A telephone list for accessing these service providers can be obtained from the 
Superintendent of Maintenance, Calvin Morven. 
The Nass Valley is surrounded by the historic lava beds that serve as a reminder 
of the volcanic eruption centuries ago. There were many lives lost during the 
eruption. There are many stories that recall the eruption and the historical 
significance that aligns with the teachings of Nisga'a culture. Local elders should 
be sought out to tell these stories. The lava beds are affectionately referred to as 
the memorial headstones of the ancestors that perished during the volcanic 
eruption. 
Courses can be taken at Wilp Wii.2S_o'oskwhl Nisga'a Institute to learn more about 
Nisga'a language and culture. 
School district housing is available for school district teachers and staff in most 
communities. Teacherages are heated with both wood stoves and electric 
baseboard heaters. Teacher houses are heated with propane which is also the 
source for hot water. In each community there are local people from whom 
firewood can be ordered. Fishing and hunting licenses should be investigated at 
the local Nisga'a Fisheries and Wildlife office in New Aiyansh. 
New Aiyansh 
New Aiyansh is the only community that is not situated along the Nass River. Due 
to many floods, the residents of Gitla.2S_t'aamiks had to move inland and relocated 
to the current village site. The "old" village is accessible by road and boat. While 
there is no sewage or facilities available there, the New Aiyansh Village 
Government has restored and rejuvenated portions of the "old" village site. 
Buildings located in New Aiyansh include: New Aiyansh Village Government 
(NAVG}; New Aiyansh Recreation and Cultural Centre; New Aiyansh Arts and 
Cultural Centre; Gitmidiik Auditorium; Holy Trinity Church; Nisga'a Lisims 
Government; Nisga'a Child and Family Services; Nisga'a Fisheries and Wildlife; 
Nisga'a Commercial Group; NLG's Forestry Office; and Nisga'a Valley Health 
Authority. 
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There is a gas station with a convenience store located next to the New Aiyansh 
Village Government office, a few corner stores, a local printing and copy centre, 
and a few bed and breakfast facilities in the community. 
New Aiyansh "Moments in history: 
1963 - First families move to New Aiyansh 
1964- Department of Indian Affairs school opens 
197[6] - Nisga'a Elementary Secondary School opens 
197[6] - Unity Pole, first totem pole in the Nass Valley in over 100 years is raised 
1991- Name of health centre officially changed to James Gosnell Memorial 
Health Centre 
1994- Holy Trinity church opens 
199[3] - Wilp Wil~o'oskwhl Nisga 'a opens in the newly renovated St. Peter's 
church" 
(School District #92-Nisga'a, 1996 p. 66) 
Gitwinksihlkw 
Gitwinksihllkw is situated along the Nass River. It is an ancient village site that 
was resettled in after major floods in older sites occurred . 
Local attractions include the suspension and vehicle bridges that boast fantastic 
views of the Nass River and the canyon across which Nisga'a people found 
salvation during the volcanic eruption over 200 years ago. Local community 
elders and residents are willing to share this historic legend with children, 
community members, teachers and visitors. 
In 2009, Wilp Wil~o'oskwhl Nisga'a Institute (WWNI) was relocated to 
Gitwinkwihlkw. Through Federated Agreements with institutions such as 
Northwest Community College and the University of Northern BC, WWNI offers 
full -credit college, university as well as technical and vocational programs and 
courses. Education programs have been offered to Nisga'a language teachers 
and a Masters of Arts degree is being offered at WWNI. 
There are a few corner stores and bed and breakfast facilities in the community. 
Gitwinksihlkw "Moments in history: 
1947- First community hall finished 
r------------------------------------------------------
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1953- Salvation Army school finished 
1965- At its 10th annual convention, held at Gitwinksihlkw, the NTC decide to go 
ahead with the Calder Case 
1967- Zaul Zap industries starts logging 
1969- Suspension bridge finished 
1978- Community hall burns to the ground 
1981- New community hall finished 
1989- Residents officially change village name from Canyon City to 
Gitwinksihlkw 
1991- Health Centre opened 
1993 - Four Crest Dancers group is formed 
1993 - Pts'aan in from of community hall raised 
1994- New Gitwinksihlkw Elementary School opens 
1995 - New Gitwinksihlkw [vehicle] bridge opens [and two poles are erected at 
each end of the bridge. The four poles are reflective of the community 
members.] 
1995- "Education Pole" raised in front of school" 
{School District #92-Nisga'a, 1996 p. 64} 
La! Galts'ap 
La~ §.alts'ap is located on an historic village site and the name, La~ §.alts'ap, 
means "village on top of village." It is their oldest village site and the community 
has dubbed itself, "the birthplace of the Nisga'a land question." 
Currently, construction has started on the Nisga'a Museum that will house 
Nisga'a artifacts in Greenville. There is also a log home building program, 
through Wilp Wil~o'oskwhl Nisga'a, that citizens have currently enrolled in that 
will, upon successful completion of the program, provide employment to those 
in the program. 
A local recreation centre, health centre and Lax Galts'ap Village Government 
offices are located in the community. There are a few corner stores and bed-and-
breakfast facilities in the community. 
La~§.alts'ap "Moments in history: 
1950- First Department of Indian Affairs school opens 
1960 - St. Andrews, old Anglican church, opens 
1962 -Church burns due to electrical problems 
1974- B.C. Hydro line comes into the village 
1974- Community hall officially opened 
1975 -Greenville Elementary School opened 
1984- William David McKay Bridge officially opens 
1989- First totem pole raised in Greenville in over 100 years 
1989- Nisga 'a Tribal Council and the Federal Government sign Framework 
Agreement 
1990- New St. Andrew's church officially opens 
1991- New Health Centre opens 
1992 - New addition to school is completed: name is changed to La~galts'ap 
Elementary School" 
(School District #92-Nisga'a, 1996 p. 62} 
2009- La5, §.alts'ap Elementary School's name is officially changed to Alvin A 
McKay Elementary School 
Gingolx 
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Gingolx is the Nisga'a community located furthest down-river, at the mouth of 
the Nass River. It is home of the annual Crab-fest celebration that is held during 
the first weekend in July. Gingolx means, "place of the skulls." There are many 
stories, that are be told by local community members, that tell the story behind 
the name, Gingolx. The community has recently called their village, "The Seafood 
Capital of the Nass" due to the abundance of seafood that can be gathered in 
and around their community. 
A new recreation facility is under construction to replace the one that was 
destroyed by a fire a few years ago. It is scheduled to open in the fall of 2010. 
Gingolx Village Government office, health centre, a youth centre, Jubilee Dome, 
a new longhouse, and Church Army Hall are available for community members. 
There are several small corner stores and bed-and-breakfast facilities in the 
community. 
Gingolx "Moments in history: 
1867- First families move to Kincolith 
1893 - Half of village destroyed by fire 
1900- Christ Church completed 
1950- Kincolith's first Department of Indian [Day] school opens 
1973- Kincolith nursery school opens 
1976- Nathan Barton Elementary School Opens 
1978- B.C. Hydro power finally comes to Kincolith 
1989- New Health Centre opens 
1992- New fire hall opens 
1994 - Jubliee Hall destroyed bye fire" 
(School District #92-Nisga'a, 1996 p. 60) 
Nass Camp 
Nass Camp was a logging camp in the Nass Valley. It was the site of the first 
public school through the Terrace School District at that time in the Valley. 
Previous infrastructure included a housing, arena, ski lift and supplies for a 
bowling alley. 
Current infrastructure includes housing, hotel accommodations, licensed 
restaurant and lounge, as well as gas bar and convenience store. There is an 
automated teller machine located on site. 
"Companies that have owned Nass Camp over the years : 
1965- Columbia Cellulose 
1968- Colcel 
1973- Canadian Cellulose 
1981- BC Timber 
1984- Westar 
1986- Repap" 
(School District #92-Nisga'a, 1996 p. 68) 
Nass Camp is currently privately owned and is in the process of being resold. 
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2. Cornerstones of School District #92-Nisga'a 
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British Columbia Public School 
BC Public Schools are funded by and accountable to the Government of BC. The 
BC Ministry of Education is responsible for primary, elementary, and secondary 
education in the province. Access to public education, inclusive of kindergarten 
through to grade 12, is free. Education is mandatory for children aged 6 to 16 in 
this province. These schools are mandated to provide an education to all 
students in the province. 
Mandate as a BC Public School 
An abundance of information can be accessed at the Ministry of Education's 
{2007b) website regarding public education www.gov.bc.ca/bced/ 
Curriculum BC Ministry of Education 
Integrated Resource Packages can be accessed at the Ministry of Education's 
{2007d) website: www.bced.gov.bc.ca/irp/irp.htm 
BC Performance Standards 
Links can be found at the SO #92 website and directly on the Ministry of 
Education's {2007e) website at www.bced.gov.bc.ca/perf stands/ 
Graduation Program 
More information about the BC Graduation Program can be accessed at the 
Ministry Education's {2007a) website: 
www.bced.gov.bc.ca/graduation/grad2004.htm 
Provincial Exam Schedule 
Exam schedules for each year can be accessed at the Ministry of Education's 
{2007f) website : www.bced.gov.bc.ca/exams/ 
Practice Provincial Exams 
Sample exams can also be found on the Ministry of Education's {2007f) website 
at www.bced.gov.bc.ca/exams/ 
British Columbia Teachers' Federation 
Teachers teaching in public schools in BC belong to the British Columbia 
Teachers' Federation {BCTF). Governed by the Executive Committee, who are 
elected by the general membership, members have the opportunity to be 
affiliated with a federation that offers an immense amount of information, 
support and mentoring programs. The BCTF advocates for public education as 
well as fair learning conditions for all students. 
Services and support are offered to teacher with ready-for-use and 
supplementary lesson and unit plans available on the BCTF website. 
"BC teachers make a difference in the lives of students every single day" 
(http://www. bctf. ca/teachers.aspx) 
The BCTF Teaching in BC page offers new teachers general information about 
member services, the members guide, certification, and employment 
opportunities and can be accessed at : 
www.bctf.ca/OpportunitiesForMembers.aspx?id=5492 
Additionally, a Beginning Teacher Handbook is available that offers valuable 
resources, information, and guidance for new teachers and can be accessed at: 
www.bctf.ca/uploadedFiles/Public/NewTeachers/handbook.pdf 
A wealth of information and supportive materials can be found in the BCTF's 
Aboriginal Education Information. This information is useful for both non-
aboriginal and aboriginal teachers and can be accessed at: 
http://bctf.ca/issueslnEducation.aspx?id=5664 
As teacher are continually teaching, learning and adapting within their 
profession, the BCTF offers numerous workshops and online professional 
development opportunities and can be accessed at : 
http://www.bctf.ca/ProfessionaiDevelopment.aspx 
"Provincial Specialist Associations are channels for members to exchange ideas 
on research, teaching strategies, curriculum development and other shared 
interests." This site can be accessed at: http ://bctf.ca/PSAs.aspx 
British Columbia College of Teachers 
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The BC College of Teachers is an organization that is governed by a council that 
strives to ensure that professional educators are prepared for the work that they 
undertake on a daily basis with the students who aspire to attain public 
education. They assess, issue, review, suspend and/or cancel teacher 
certification in the province. 
"We are the professional self-regulatory body for more than 70,000 licensed 
educators in British Columbia (www.bcct.ca). 
Additional information regarding membership, support and information can be 
accessed on the website www.bcct.ca/ 
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Nisg_a'a Teachers' Union 
Teachers within the district are members of the Nisga'a Teachers' Union (NTU). 
The NTU was founded in 1988. As a local union under the larger BCTF the union 
receives support and information via executive committees. Local members 
travel to the BCTF Annual General Assembly and Representative Assemblies held 
in Vancouver on an annual basis. Locals deal with local concerns and bring those 
concerns to the larger BCTF executive and membership. 
The overall goal is provide services for teachers, parents and students within the 
district and province. 
"All around the province, local leaders are there to support members, advance 
teaching and learning conditions, and promote the cause of public schools in 
each community. The BCTF is committed to providing timely, relevant, and 
comprehensive support to assist local leaders in this critical work" (from 
http ://www. bctf.ca/Loca I Officers.aspx). 
a) Membership 
All certified teachers teaching in Local 92 are members of the 
Nisga'a Teachers' Union. 
b) Local NTU Executive Positions 
Include: President, Vice President, Secretary, Treasurer, Social Justice 
Chairpersons (x2), Local Aboriginal Education Contact, Professional 
Development Chairperson, Health and Safety Chairperson, and 
Teachers Teaching On Call Contact 
• 
c) Meetings 
School staff positions include: School Staff Representative, 
Professional Development Representative, Health and 
Safety Representative, and Housing Representative. 
Annual General Meeting occurs in May; Executive Meetings 
happen on a bi-monthly basis. 
Executive members travel to the annual BCTF Summer 
Conference. Information is provided to teachers in June and/or 
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July of each year regarding the conference that is usually held in 
Vancouver. 
Teachers Teaching On-Call 
Teachers Teaching On Call (TIOC} numbers differ from year to year within the 
district as some years there are only one or two and others there are quite a 
number of TIOC. As these influxes have created a demand for a handbook of 
information, it has been a project undertaken by the current noc to develop a 
binder of information for noc within the district and general information that 
will be provided to TIOC's in the district. 
Information can be obtained via the BCTF website regarding issues and 
information for those teachers teaching on call at 
http://www. bctf.ca/T eachersOnCa ll.aspx ?id=5022 
Handbook 2009-2010 
A handbook for Teachers Teaching on Call in School District #92-Nisga'a is 
currently being developed by Lara Bishop, current TIOC NTU 
Representative. 
Special Education Services 
Special Education covers a wide variety of services, categories and support 
systems available for teachers, students and parents. The following provides 
some general information and lead to other resources and/or resource people 
for additional information as required. District information is provided first, 
followed by BC Ministry of Education information and links. 
a) District Special Education Teacher 
There is one district special education teacher whose office is located at 
the school board office. This support teacher provides services for and 
with teachers, students and parents. One of the primary responsibilities 
is to ensure Individual Education Plans are in place. Please inquire with 
the principal and/or vice principal for more information. 
b) District Special Education Services 
Please inquire to the principal and/or vice principal at your school for 
more information. 
c) District Referral Process 
Please inquire about the referral process for students to the principal 
and/or vice principal of your school 
d) Counselling Services 
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There is one secondary counsellor located at Nisga'a Elementary 
Secondary School and one itinerant elementary counsellor who services 
all four elementary schools. 
e) Alternate Education Program 
There is an alternate education program, Grizzly Bear House that services 
the high school population and is limited to 12 students. To find out more 
information please inquire to the principal and/or vice principal at your 
school 
f) BC Ministry of Education Information 
General to specific supportive documents and guidelines are available to 
teachers regarding special education as well as the need to provide 
welcoming learning environments for students on the Ministry of 
Ecuation's {2007j) website: 
http ://www.bced.gov.bc.ca/addressing students needs.htm 
g) BC Ministry of Education Information regarding Individual Education 
Plans 
Individual Education Plans {IEP) are documents that are collaboratively 
developed with and for students with special needs that can range from 
remedial to no adaptation required and modified programs to gifted 
programs. These documents outline goals, services and responsibilities 
for the achievement of success for the student. General information can 
be retrieved via the Ministry of Education's {2007c) website at 
http://www.bced.gov.bc.ca/specialed/iepssn.htm 
Policies and Procedures 
District policies and procedures developed by the local school board are 
important documents to become familiar with, whether it is a maintenance 
request for the classroom or an urgent health and safety issue. Information 
regarding policies and procedures are accessible on the district website: 
www.nisgaa.bc.ca {School District #92-Nisga'a, 2010 c) 
a. Field Trips 
b. Maintenance Requests 
c. Purchase Orders and Purchases 
d. Health and Safety 
Forms 
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e. School Calendars 
Various forms are required to be filled in and submitted to the school 
administrator and/or the superintendent of schools. Formalities associated with 
ordering supplies and texts can be inquired with the school secretary, 
administrator or department head. 
District forms such as those listed below can be accessed by logging in with your 
district user name and password at 
http://www.nisgaa.bc.ca/viewpage.php?page id=lO (School District #92-Nisga'a, 
2010a) 
a. Leave of Absence 
b. Professional Development Forms 
c. Purchase Orders 
d. Expense Forms 
e. School District Mileage Chart 
Extra-curricular Activities in the Nass Valley 
Out-of-school activities support and enhance students' learning and provide 
opportunities for students and teachers alike. There are a number of possible 
extra-curricular activities that could and have been offered, whether it is an 
organized competitive sport, after-school or common-interest club or field trip 
support there are many resource people and sites to visit for support. 
a) Sports 
There are various school sports clubs that are associated with BC School 
Sports. Additional information can be accessed via the Athletic Director, 
the school principal or vice principal and at 
http://www.bcschoolsports.ca/pages/news.php 
In addition to school sports team, there are All-Native basketball teams 
that travel within the surrounding area. 17 and under basketball teams 
for both boys and girls are usually formed in all four communities. These 
teams compete in a provincial tournament held in various First Nations 
communities around the province. 
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The All-Native Basketball tournament is an annual event held in Prince 
Rupert during the second week in February. While there are 
Intermediate, Senior and Masters' Divisions in the men's division there is 
also a Ladies division and some senior high-school students try out for 
these teams. 
Students have also participated in the Indigenous Games in past years. 
b) Clubs 
Various opportunities exist within each of the schools in order to run 
clubs and other extra-curricular activities in addition to sports clubs. 
There is a cultural dance group, Lava Spirit Dance Group, who have 
traveled with students attending Nisga'a Elementary Secondary School to 
Haida Gwaii, Alaska, and Arizona and hosted a Gathering of Nations in the 
Nass Valley. 
Local community dance groups practice and travel on regular basis. 
Recreation programs are offered in each community and vary. These 
contacts can be made through the local village government office. 
c) Opportunities/Exchanges 
Many exchange trips have happened over the years that have provided 
opportunities for students attending schools within the district. 
Accessing sponsorship from YMCA, Youth Exchanges Canada, Youth 
Exchanges BC as well as conference bursaries for students to attend 
gatherings such as YOUCan!, and Youth Parliament are among a few of 
the most recent opportunities to provide students with out-of-school 
educational learning experiences. 
d) Ideas 
• Volcano Tour- contact Nisga'a Commercial Group 
• Hglu lskwit - Hot Springs 
e) Past Trips 
Youth exchange with Nisga'a Elementary Secondary School and Montreal, 
and Nisga'a Elementary Secondary School and Bear Skin Lake that have 
been facilitated by Charity Peal, NESS. 
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Nisga'a Elementary Secondary School Grade 6 students have traveled to 
Vancouver, Haida Gwaii, Prince Rupert and Alaska organized by Teresa 
McMillan. 
Alvin A. McKay Elementary School Grade 6/7 students are traveling to 
Barkerville this year in a trip organized by Hal Blackwater. As did a grade 
5/6/7 class from Gitwinksihlkw in 2003 in a trip organized by Laura 
Howland. 
Nisga'a Elementary Secondary School Grade 7 year-end field trips to visit 
UNBC in Prince George, BC as a part of personal and career planning as 
well as the practice of ambassadorship has also been arranged by Charity 
Peal, NESS. 
Most year-end and class field trips are funded by the energy of the 
students and their parents/guardians who fund raise in their local 
communities. 
Many teachers within the district have organized annual trips to Fishery 
Bay during the oolichan harvest and grease production. 
Professional Development 
In the profession of teaching, it is necessary for teachers to adapt, reflect, 
develop and enhance their skills and understanding by participating in 
workshops, conferences, on-line or in-person discussion groups as a means 
of professional development. 
Professional development days within the district are organized by the 
Nisga'a Teachers' Union and the school district. There are six Pro-D days per 
year and the first is held in September and is the district orientation day. 
a) Process to follow for personal Professional Development 
workshop/conferences: 
i. Choose a Conference 
ii. Fill out NTU Pro-D Form for Leave of Absence 
iii. Attach copies of conference application and information 
iv. Get Professional Development School Representative to sign the 
form 
v. Get Professional Development Chairperson to sign the form 
vi. Hand it in or speak with the school administrator for approval and 
signature 
vii. Send to the Superintendent via school secretary 
viii. Once it has been returned to you and approved you can then 
make your travel and conference arrangements 
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ix. Fill out Professional Development Expense Form when you return 
with original receipts 
x. Nisga'a Teachers Union Personal Professional Development 
account information can be obtained from President, Rich Hotson 
b) Language and Culture Courses at Wilp Wil~o'oskwhl Nisga'a Institute 
Connections 
Many students have completed their Bachelor of Arts degree at Wilp 
Wil~o'oskwhl Nisga'a Institute (WWNI}, located in Gitwinksihlkw. WWNI 
offers post-secondary academic, trades, vocational and continuing 
community education programs through Federated Agreements with 
institutions such as the University of British Columbia and Northwest 
Community College and other post-secondary institutions. 
For first and second year teachers, the district will reimburse tuition upon 
successful completion of levels one and two of both Nisga'a language and 
culture courses available at WWNI. Semester course offerings and 
information can be accessed at: http://wwni.bc.ca/ 
School District #92-Nisga'a is an active member in many networks and 
organizations. Each of these networks and organizations offers information 
and opportunities for teachers and students within the district. 
a} Network of Performance Based Schools (NPBS} 
The NPBS is an inquiry based action research network that uses BC 
Performance standards in reading, writing, numeracy and social 
responsibility. Past SD #92 inquiries and general information about the 
network can be accessed at www.npbs.ca 
b) First Nations Education Steering Committee (FNESC) 
FNESC is an organization geared towards the education of First Nations 
learners within the province. They host an annual conference in 
Vancouver, BC and an abundance of information, resources and 
programs are accessible on the website: www.fnesc.ca 
c) First Nations Schools Association (FNSA} 
The FNSA partners with schools to support the education of First Nations 
learners within their learning communities . Information about programs, 
opportunities and resource materials can be accessed on the website : 
www.fnsa.ca 
d) Rural Schools of BC 
Information to support rural education as well as teachers new to 
teaching in rural areas can be accessed via Learn Now BC at 
www.learnnowbc.ca/educators/Rural Education/ 
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Nisga'a on Wireless 
Nisga'a on Wireless (NOW) is an initiative that began six years ago that 
introduced an elementary one-to-one laptop program. It was then expanded 
into the secondary school a couple of years later. This program is offered and 
available in all district schools for students in grades four through twelve. 
Students utilize their ibooks on a daily basis in order to encourage and embrace 
the use of technology. Teachers have received some in-service regarding the use 
of software available on all student laptops in previous years. 
All users, students, teachers, support staff and administration, are required to 
sign an acceptable use policy in order to utilize district technologies. 
The technology department is available for questions and assistance as well as 
laptop repair. Some classrooms are equipped with Smart boards and/or 
projectors. 
As per the School District #92-Nisga'a 2009-10 Accountability Contract 
• 
• 
• 
• 
• 
• 
"Nisga'a on Wireless A significant strength of the school district is the Nisga'a On 
Wireless (NOW) initiative. 
Nisga'a On Wireless (NOW) describes our progress toward seamless, invisible 
integration of technology with instruction and curriculum throughout the Nisga'a 
School District. 
Several years ago, we began a program in which students in Grades 5-6 began to 
use laptop computers as an integral part of their instructional program. 
Since then, the program has expanded to include students in Grades 4-10 and 
integrates critical thinking, writing strategies, research skills, communication, 
and computer technology. 
Each student receives a personal iBook and appropriate software. iBook 
computers are used as the medium for researching, organizing, communicating 
and representing in a range of genres and subject areas and to prepare our 
students with 21st century learning modalities. 
The teacher voice in this initiative is represented through the NOW Advisory 
Committee to ensure in-service, software and hardware matters are matched 
with learner and teacher needs. 
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• Our exceptionally strong Technology Department focuses foremost on using 
technology within an educational context and is at the ready to provide 'just-in-
time' support to teachers." (p. 3} 
Additionally, with use of the laptops students are able to access and complete senior 
courses and/or courses required for graduation on-line that are not available at 
Nisga'a Elementary Secondary School. A few of the platforms with which courses are 
accessed are Cool School, Open School and Learn Now BC. This is especially helpful 
for senior math and science courses that cannot be offered due to enrolment 
numbers. 
46 
3. Guiding Light- Nisga'a Language and Culture 
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Nisg_a'a Language and Culture Classes 
At all four schools, Nisga'a Elementary Secondary School (NESS), Gitwinksihlkw 
Elementary School (GES), Alvin A. McKay Elementary School (AAMES), Nathan 
Barton Elementary School (NBES), there is one elementary Nisga'a language 
teacher and at NESS there is also one secondary Nisga'a language teacher. They 
each have their own classrooms and students attend Nisga'a class in the Nisga'a 
teacher's classroom. 
Nisga'a language is the offered as the second language course within the district. 
At the high school level, it is recognized as a second language credit for 
graduation. 
Nisga'a language and culture curriculum is currently being developed in 
cooperation with Nisga'a language teachers, support teachers, elders, 
community members and administration. Once it is complete it will be shared 
with district staff. 
Unity Day 
Unity Day is an annual celebration held on or about November 15t in order to 
honour and remember the inception of School District #92-Nisga'a. It signifies 
when the Unity Pole, carved by the late Eli Gosnell, Dr. Joseph Gosnell, George 
Gosnell Sr., and Jacob Nyce, was erected in front of Nisga'a Elementary 
Secondary School. It is a day to celebrate the accomplishments and 
achievements of the Nisga'a Nation and the role that they play in the education 
of the children in the Nass Valley. Recognition of past leaders and their 
contributions to the district and/or education are also paid tribute. 
It is also a day that "unifies" the student body as each Nisga'a child belongs to a 
clan by birth. Children's knowledge is reinforced as they have clan brothers and 
sisters in each community and school. 
Unity Pole 
Pts'aanim Sayt K'il'im Goothl K'alii Aks, the pole that unites everyone along the 
Nass River- all of one heart, is the pole that stands out front of Nisga'a 
Elementary Secondary School. The Unity Pole was the first pole raised in over 
100 years at the time. It is also historic in that it represents 10 major symbols of 
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the Nisga'a Nation, whereas traditional poles belonged to individual families and 
this pole unites the Nation. 
Figures on the pole (from top to bottom): Rainbow and man holding the 
rainbow, Gis1'aast (Killerwhale), Gitginsaa holding T~eemsim, La~ Gibuu (Wolf), 
K'utk' un'ukws (Owl), Lax Sgiik (Eagle), Ganaaw (Frog), §anada (Raven), Ts'imilx 
(Beaver), and Smax (Bear). 
It was carved by the late Eli Gosnell, his sons Dr. Joe Gosnell and George Gosnell 
and his son-in-law Jacob Nyce and erected to show the students of their 
belonging to the rich Nisga'a heritage and instill pride in their heritage. It also 
signifies the unity in their clan membership and Nisga'a communities. 
Gansiwilaaks- Nisga'a Elementary Secondary School House Pole 
Current and former Nisga'a Elementary Secondary School Art Students carved a 
totem pole under the direction of local master carver/carver-in-residence, Mr. 
Warren Adams. It was blessed and raised in the traditional manner with 
community members being extended an invitation to witness and receive gifts in 
memoriam of the event. 
In translation of the name of the pole, §ansiwilaaks, it is to make knowledge, 
meaning that the students who attend here are making or creating their own 
knowledge and the pole is a reminder of that. 
A complete description of the symbols and their meanings on this pole are 
presented in Appendix 1. 
Nisga'a Feasts and Community Celebrations 
A premise of Nisga'a culture is based on sharing knowledge and resources. 
Therefore, a standing invitation is extended to all teachers, staff and 
administrators to attend feasts and community celebrations held in the 
community and in the Valley. This practice allows teachers the opportunity to 
fully participate and learn about the Nisga'a culture. 
There are numerous celebrations held in communities such as weddings, 
anniversaries, community dinners, Hoobiyee (Nisga'a New Year), Crabfest, and 
graduations among others that all community members, including teachers, are 
welcome and encouraged to attend. 
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Feasts include: tribal feast, settlement feasts, stone-moving feasts, and cleansing 
feasts and, rarely, a retribution feast. Teachers are encouraged to attend feasts 
in order to understand the complexities of the culture as well as to witness 
events such as these. 
Nisg_a'a Months and Harvesting Year 
Names of the months, in Nisga'a, are significant to the activities that the Nisga'a 
society were involved in during those months. The Nass Valley provides an 
abundance of resources that the Nisga'a people have sustained over time. They 
have learned, to preserve, protect, conserve and harvest plants and animals for 
food, clothing and medicinal purposes. 
Celebrations and feasts, in the past, were held during certain times of the year as 
well. Historically, marriages, settlement feasts and naming ceremonies were held 
in the winter months when most people would be in the winter camps and 
spending much of their time indoors (School District #92-Nisga'a, 1996). 
Today, however, life celebrations are hosted around the calendar. 
JS'aliyee- January- The sun begins to move north 
Buxwlaks- February- Pine needles scatter (due to the cold weather) 
Xsaak- March- To eat oolichans (the harvest year begins) 
Mmaal- April- To use canoes (again; the river is no longer frozen) 
Yansa'alt- May- The leaves begin to bloom 
Miso'o- June- Sockeye fishing 
Xmaay- July- To eat berries (berry picking time) 
Wii Hoon -August- Big or lots of fish 
§enuugwiikw- September- Trapping of fur-bearing animals 
Xlaaxw- October- To eat trout 
Giwlatkw- November- The first blanket of snow 
Luut'aa- December- The sun stays in one spot 
(B. McKay, V. Williams, personal communication, September 12, 1994). 
First Voices 
First Voices is an interactive website that works with First Nations communities 
in order to preserve as well as teach, learn and revitalize First Nations languages. 
Nisga'a language is available to hear, learn and interact with on the site. 
Wilp Wil~o'oskwhl Nisga'a worked with First Voices and hired researchers to 
bring Nisga'a language and voices to the site. 
50 
Interactive games and information regarding the Nisga'a language can be found 
via http://www.firstvoices.com/en/Nisgaa 
Community Dance Groups 
Community Nisga'a dance groups have regular practices and welcome teacher 
participation, inquiries and/or requests and consultations. Dance groups offer a 
tremendous amount of knowledge and resources regarding language, culture 
and traditional song and dance. 
a) Gitlakdamix Ceremonial Dance Group- Leader: Reverend Lyle Adams 
b) Gitwinksihlkw 4 Crest Dancers- Leader: Mansel Griffin 
c) Lax Galts'ap Cultural Dancers- Leader: Leonard Robinson 
d) Gingolx Cultural Dancers- Leader: Reverend Harry Moore 
Hoobiyee- Nisg_a'a New Year 
Hoobiyee arrives with the first new moon in February. Hoobiyee is derived from 
the Nisga'a word for spoon- Hoobix. Hoobiyee marks the beginning of the 
Nisga'a year of harvesting. This celebration takes place in February where the 
shape and position of the crescent moon is studied to determine what this year's 
harvest will look like. 
The "saviour fish" or oolichan arrives in the Nass River shortly after this time. 
Oolichan are prepared in a variety of ways, including the rendering of oolichan 
grease, and marks the beginning of the harvesting cycle of the Nisga'a Nation. 
Each of the Nass Valley communities takes its turn in hosting the annual cultural 
celebration that involves feasting, cultural dancing and singing as well as 
gathering and honouring culture and tradition. 
Resources for teachers, as with the Nisga'a language and culture curriculum, is 
currently under development. Support resources can be obtained from the 
school district Nisga'a language and culture resource centre at Raven House. 
An excellent production has been posted to YouTube and can be accessed at 
http://www .youtube.com/watch ?v=U KbwWFVjYI4 
Elder and Community Involvement 
There is honoraria available for elder and community involvement within the 
schools. Each school may have lists of community members and/or elders who 
are available to work with students and staff. See your administrator regarding 
honoraria and/or lists. 
Nisga'a Language Videos 
Ts'ak was a messenger sent from K'amligiihahlhaahl for the Nisga'a people to 
learn about their land, resources and sustainability, as well as stewardship, 
compassion and ayuuk (laws) . 
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There are numerous legends that illuminate the teachings that Ts'ak brought to 
the Nisga'a Nation and they are currently being documented in order to preserve 
these for future generations. He has been featured in many Nisga'a language-
teaching videos. 
Among various other videos on YouTube with Ts'ak the puppet the Nisga'a 
words for feelings can be viewed at 
http://www .youtu be .com/watch ?v=cd M qsG uZsl Q 
Grade 1 and 2 Class singing O'Canada in Nisga'a can also be viewed at 
http://www.youtube.com/watch?v=4S6aWgygwRU 
Additional resources can be borrowed and/or copied for classroom use from the 
school district Nisga'a language and culture resource centre at Raven House. 
Village Governments and Nisga'a Lisims Government 
Nisga'a Lisims Government is the overarching Nisga'a national government. The 
President, Secretary-Treasurer and Chairperson are elected by the whole of the 
Nisga'a membership. Each community also has an elected Village Government 
with their Chiefs and Councils elected by individual communities. Chief 
Counsellors also serve on Nisga'a Lisims Government Exectutive. 
Wilp Si'Ayuukhl Nisga'a sessions can be respectfully observed from the gallery. 
Please visit www.nnkn.com to navigate information regarding each of the four 
Village Governments and Nisga'a Lisims Government sites. 
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4. Innovative Ideas- Nisga'a On Wireless 
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Introduction 
Nisga'a on Wireless (NOW} is an initiative that began six years ago that 
introduced an elementary one-to-one laptop program. It was then expanded 
into the secondary school two years later. This program is offered and available 
in all district schools for students in grades four through twelve. 
Students utilize their ibooks (Apple laptops} on a daily basis in order to 
encourage and embrace the use of technology. Teachers have received some in-
service regarding the use of software available on all student laptops in previous 
years. 
All users, students, teachers, support staff and administration, are required to 
sign an acceptable use policy in order to utilize district technologies. 
The technology department is available for questions and assistance as well as 
laptop repair. Some classrooms are equipped with Smart boards and/or 
projectors. 
As per the School District #92-Nisga'a 2009-10 Accountability Contract 
• 
• 
• 
• 
• 
• 
• 
Nisga'a on Wireless A significant strength of the school district is the Nisga'a On 
Wireless (NOW} initiative. 
Nisga'a On Wireless (NOW} describes our progress toward seamless, invisible 
integration of technology with instruction and curriculum throughout the Nisga'a 
School District. 
Several years ago, we began a program in which students in Grades S-6 began to 
use laptop computers as an integral part of their instructional program. 
Since then, the program has expanded to include students in Grades 4-10 and 
integrates critical thinking, writing strategies, research skills, communication, 
and computer technology. 
Each student receives a personal iBook and appropriate software. iBook 
computers are used as the medium for researching, organizing, communicating 
and representing in a range of genres and subject areas and to prepare our 
students with 21st century learning modalities. 
The teacher voice in this initiative is represented through the NOW Advisory 
Committee to ensure in-service, software and hardware matters are matched 
with learner and teacher needs. 
Our exceptionally strong Technology Department focuses foremost on using 
technology within an educational context and is at the ready to provide 'just-in-
time' support to teachers. (p. 3} 
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At the elementary level, teachers and students have used a diverse array of 
programs to assist the use of technology, connect with students on a global scale as 
well as to support literacy and numeracy learning. Comic Life, Garage Band, 
Inspirations, and Microsoft Word, Excel and PowerPoint are among a few of the 
programs that students become conversant with . 
At the secondary level, teachers and students use the laptops in a variety of ways to 
support course-specific learning. In music classes, students use Garage Band to 
invent melodies and tracks and also use iTunes to record and listen to their own solo 
tests . In social studies, science, woodwork, art and planning, to name only a few, 
students use the internet to research projects, ca reers, events, people and find 
course connections. 
In the Nisga'a language classes, students and teachers are able to access the First 
Voices and YouTube websites in order to use the interactive and supportive 
language programs. The Nisga'a font is available for students to use in Microsoft 
Word in order to complete written assignments. 
Students are able to access sites such as Google Earth and find places in the world 
that they are able to actually see and, perhaps, interact and/or gain a deeper 
understanding of rather than finding a location in an atlas. 
In addition, most classrooms are equipped with sound-field equipment to support 
audio enhancement, smartboards to support interactive teaching and learning as 
well as projectors that strengthen the use of visual support in the classroom. These 
audio, visual and interactive devices limit the need to have transportable equipment 
as most are fixed in the classrooms. 
A new District Principal of Technology and Adult Education is being recruited and will 
provide support for teachers, students, administration, adult students, community 
members and the district in developing a refined vision and mission for the Nisga'a 
On Wireless program. 
Autoskills Program 
The autoskills program is a new-to-the-school-district computer-based program 
that is used by students in order to improve and build on reading and numeracy 
skills. Teachers have been receiving professional development to implement and 
utilize the program effectively. 
This program can be used with grades three through twelve. Access to the 
program is connected to the school district website. 
CHAPTER FIVE 
CONCLUSION 
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One of the greatest inspirations for the creation of this handbook is the words of 
wisdom I received from Sigidim Nak' Angaye'e (Shirley Morven}. She speaks about the 
Nisga'a language and culture with great passion and enthusiasm and she was generous 
enough to give a background about her traditional and formal education. While 
speaking about the culture, she said that when you take something from the culture you 
must give something back. For example, if you are learning the language you must give 
back to the culture by teaching someone else the language, if you are learning to 
cultural dance, then dance so that the culture will benefit from what you have learned. 
During the production of this handbook, I have had the opportunity to learn about my 
culture, about School District #92, about teaching and learning, and about giving back. 
This handbook is my way of giving something back to my Nisga'a people and to my 
students, past, present, and future, as well as to my School District #92-Nisga'a. 
Through my own induction experience, I noticed that there was little to no 
information or mentoring for new teachers and new teachers to this district. I was one 
of two new teachers and teachers new to the district the year that I started. The 
orientation day did little to familiarize us with the district, resources, community and/or 
teaching profession. While I have grown up surrounded by Nisga'a culture and have a 
Bachelor of Arts degree in First Nations Studies in which I took many Nisga'a language 
and culture courses, I was new to the teaching profession and would have benefited 
from helpful resources and mentorship. In contrast, teachers who are new to the 
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Nisga'a geography and culture need to understand her/his students' cultural 
background in order to incorporate relevant information to support lesson planning and 
need resources and information in that capacity. 
In addition, over the years, I have witnessed a lot of teacher turnover. Some of 
these teachers I got to know quite well, whereas others, whose stay was too short to 
create a connection, I did not get to know. I have often wondered what would have 
better assisted them to stay longer than they had. While each person's reason for 
leaving was evidently different, there were many discussions of handbooks or practical 
information to inform new teachers to the rural area, provincial and district resources, 
the local culture and the student population. Practical information would include 
distances to travel from the nearest city centre, stores in the Nass Valley and villages, 
local sites, and how to get a telephone line at a residence. 
Additionally, two senior administrator comments inspired me to take the 
initiative to create this handbook. One was the Superintendent of Schools and the other 
was in the role of Director of Instruction. 
The current superintendent shared with district staff at the 2008-2009 
orientation day that he had taken the first year of his employment to acquaint himself 
with the district and surrounding communities. The Director of Instruction shared, at the 
2009-2010 orientation day, that she had taken one full year, 2007-2008, to become 
familiar with the district and the communities in the Nass Valley. Both of these roles are 
vital to the operation and development of the goals and vision of the district and I 
wondered if a handbook would have made these transitions easier. 
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An additional motivation for creating the handbook was hearing the memory of 
a long-time district employee as she recalled being a young teacher in the early 1980s 
when she attended her first induction day. One of the prominent leaders and founding 
members of the district spoke at that induction. Mary Takasaka recalled the late Dr. Bert 
McKay stating, as he had done on many occasions: "As a teacher here in this district, 
your job is two-fold. You are to teach these students to have pride in their Nisga'a 
culture and language, and you are also to give them an education that allows them to 
compete with any other child in this province." He was suggesting a very powerful 
message that should be reinforced for years to come; that teachers expectations of 
students is reflected in student performance. 
Since he and other prominent leaders have passed on, their powerful voices are 
no longer heard at the district orientation days. I wanted to have these words preserved 
and reiterated for future generations of students and staff. There is a definite need to 
pull on the expertise of professionals, of whom there are many, that were present and 
witnessed the history of the district first-hand and give them the opportunity to speak 
to new teachers and staff at orientation and professional development days so that 
words such as the late Dr. McKay's are reiterated and the message is maintained for 
future generations. 
Moreover, at my grade twelve convocation ceremony (1992) in the Nass Valley, I 
had the opportunity to hear the late Alvin McKay's speech to the graduating class. He 
stated that he wished for every graduate to "be a catalyst." He went on to say, "if you 
don't know what a catalyst is, look it up in the dictionary." I found a dictionary, and 
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what I understood him to mean was: "Become an inspiration for others; do not stay still; 
be innovative." It is my hope that this induction booklet is a catalyst for the district and 
for teachers both new to the profession and new to the district. 
In order to produce this handbook, I have consulted with past and present 
teachers, administrators, superintendents of schools, directors of instruction, 
community members, and elders. While the scope of this project allowed me to connect 
with numerous people, there were limitations and I could not get everyone's input. 
I have several recommendations for the handbook. First, that the handbook be 
made available in a portable document format (pdf) or website so that it is accessible on 
the district website as a district log-in only document. A pdf or website will enable 
teachers to easily access websites, thus making the handbook a more useful, hands-on 
document. Second, the technology section of the handbook will need more input in the 
following areas: the vision for the technology program, as well as current uses and 
assistive information for teachers regarding technology. It proved to be quite difficult to 
get information about the program since there was a shift in the technology department 
as well as a vacancy in the director of technology position. Third, in order to be kept 
current, information and/or names, titles and/or descriptions will need to be updated 
on a regular or annual basis. Fourth, once the Nisga'a language and culture resources 
have been further developed and catalogued, information for teachers can be added to 
the handbook. Finally, updated resource and book lists will need further expansion as 
these resources grow. 
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As I reflect upon this project, I realize that it has become more than what I had 
originally started out to create. I knew that I wanted the handbook to be reflective of 
the uniqueness of this district, but became overwhelmed by the depth and breadth of 
the information that could potentially be a part of the handbook. So many people 
wanted the handbook to be so many different things, which, for me, highlights the 
needs within the district itself. For example, I was forwarded a wealth of information for 
special education to include, but made the decision that special education needs to be a 
separate document in order to do it justice. I also knew that one of my colleague's 
Master of Education project was specifically dealing with the development of a special 
education services handbook which reinforced my decision. 
It is difficult to hand in or hand over a document that, to me, feels unfinished, 
however I know and trust that such a document will never be complete because of the 
evolving nature of our profession. It is a living document that will change and adapt over 
time, as it should. In the present time, however, I am certain that this handbook is a 
purposeful document, which will lend a hand to those who are new to the profession or 
new to this district. 
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APPENDIX 1- SCHOOL DISTRICT NO. 92 {NIS§_A'A) EDUCATIONAL PHILOSOPHY 
SCHOOL DISTRICT NO. 92 (NISGA'A) 
Policy 
EDUCATIONAL PHfLOSOPHY 
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Adopted: 82.11.29 
Revised: 91.11.08 
It is the policy of the Board of School Trustees to emphasize the pursuit of excellence, and 
the provision of equal opportunity for all students to develop their individual, spiritual, 
intellectual, mental, social, e..motional, and physical potential at the ma:xlimun level, 
regardless of race, colour, creed, or sex. 
Awareness of the importance of life, self-image, discipline, and mutual relationship berween 
the individual and the society will be the base reference points of the District philosophy. 
In like manner, awareness of the need for setting goals and to acquire the necessary skills 
and the knowledge to achieve d1em will facilitate d1e experience of success for all students 
to become better citizens. 
The school and the parents will work together to provide the opportunities and the 
cxpeliences for each child to develop a feeling of self-worrh and respect for others. The 
support, co-operation, and commitment of the respective communities, within d1e School 
Disuict, is essential to encourage a living environment that will nurL1.1re the concepts, skills, 
and ethics necessary to live in society today and romorrow. 
Teaching the Nisga'a Language and Culture is an integral part of the basic educational 
program is a unique feature of the District Philosophy. rr involves the recognition of the 
social and cultural differences necessitating the adaptation of teaching strategies and 
content, and counselling in school and at home. Awareness of the Nisga'a and the Nass 
Valley ways of life and their suitability in the contemporary life will be emphasized. 
The District stresses the need to promote and develop leadership qualities in an effort to 
create harmony between the stability of the Nisga'a Culture, d1e Nass Valley life style, and 
rapidly changing environment of d1e North American/Ca11aclian Culture, and the highly 
competitive values of its socio-economic structure. 
Moclifications in the educational system and/or the curriculum ir offers will be detetmined 
by the local educational needs and the aspirations of the community in accordance wid1 
the Provincial philosophy. 
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APPENDIX 2- SCHOOL DISTRICT NO. 92 {NIS§_A' A) GOALS AND OBJECTIVES 
SCHOOL DISTRICT NO. 92 (NIS!2A'A) 101-P 
Policy Adopted: 82.11 .29 
Revised: 96 .02.13 
SCHOO_L DISTRICT GOALS & OBmCTIVES 
School District No. 92 (NISQA'A) will, as cost effectively as possible, provide opportunities for the 
students in the Nass Valley to receive similar educational services to those offered to studeuts in other 
Public Schools in British Columbia. AdditionaJly, the Provincial curriculum V>>ill be enhanced through 
the teaching of the Nisga'a lauguage and culture. 
The prime goal of the School District, suppolted by families and commw.utes, shall be to focus on 
INTELLECTUAL DEVELOPMENT: 
Students will be provided opportunities to: 
develop the ability to analyze critically, reason and t1Jink independently, and acquire basic 
learning skills and bodies of knowledge; 
develop a lifelong appreciation oflearning, a cmiosity about the world arOlmd them aJld a 
capacity for creative thought and expression. 
Tite School District shares the responsibility '"~th families and communities in the followiug areas: 
HUMAN ANT.l SOCIAL DEVELOPJVIENT: 
Students will be provided oppoitunities to: 
develop a sense of self-w01th and persoual initiative; 
develop an appreciation of the fine arts and an understanding of cultural heritage; 
develop an understanding oftbe impottance of physical health and well-being; 
develop a sense of social responsibility, and a tolerance and respect for the ideas and beliefs 
of others. 
CAREER DEVELOPMENT: 
Students will be provided opporttUl.ities to: 
prepare to attain their career and occupational objectives including the development of 
effective work habits and t.he flex.ibility to deal V>~th change in the workplace. 
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APPENDIX 3- NIS§_A'A ELEMENTARY SECONDARY SCHOOL HOUSE POLE 
House Pole 
Book of Knowledge 
§ansiwilaaks 
Gan - si wilaakils 
( Source- to make- Knowledge ) 
Source of Knowledge 
Hayatskw -The copper shield symbolizes for the Nisga'a wealth in Spirit, Knowledge, wisdom, love, peace and 
patience. 
When we apply these virtues to our lives we harvest and share in a respectful way. 
Miksihl- The ermine skin symbolizes for Nisga'a material wealth . Big house, big boat, big truck, big yard. 
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When the unity pole was raised, Wahlin Sim'oogit Minee'eskw, the late Titus Nisyok, explained what each animal and 
bird symbolized in our tribes. 
Eagle- ~sgaak- is the being through which our Creator communicated to us which of the animal life from the air we 
could harvest for food . 
Wolf- Gibuu- is the being through which our Creator communicated to us which of the animal life from the forest 
we could harvest for food . 
Killer Whale- Neekhl- is the being through which our Creator communicated to us which of the sea life and plants 
we could harvest for food and medicines from the waters. 
Raven - §.aak - is the being through which our Creator shared with us how to receive good and bad news and 
recognize the balance in life. 
Bear- Smax/ul- is the being through which our Creator communicated to us which of the plant life we could harvest 
from the forest for medicine. 
Each of the symbols for our tribes and our family crests is an expression of knowledge received, applied and shared. 
We are all connected in Spirit. In Spirit we must nurture respect with love and peace to maintain harmony. 
Through respect, we protect by not being wasteful and abusive. 
Nisga'a Elementary Secondary School Resource 
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APPENDIX 4- NIS§.A' A CLANS/CRESTS 
LA~ SGIIK- EAGLE GISK' AAST- KILLERWHALE 
GANADA- RAVEN LA~ GIBUU- WOLF 
Nisga'a Elementary Secondary School Resource- Drawings by Robert Stanley Sr. 
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APPENDIX 5- NIS§A'A GREETINGS 
Wilp Siwilaaks- NESS 
Aam niin! ood! 
Wayt Duuo! Far Out! 
Gaks as nisim! Peace to All! 
I thank u! 
T'ooyaksiy nisim! I thank you all! 
Nisga'a Elementary Secondary School Resource 
